
The National
 Consortium on 

Deaf-Blindness 

Helen Keller Na tional Cen ter

Perkins School for the Blind 

Teach ing Re search

September 2008 
Revised 

Peo ple who are deaf-blind are as di verse in their in -
ter ests as ev ery one else. Check the list be low for
some ideas. Re mem ber, this list is only a start. 

Fitness Activities 
aerobics running 
swimming cross-country skiing 
walking weight lifting 
track and field gymnastics 
wrestling bicycling

  (stationary/tandem) 

Recreation Is More Than Mere Fun! 

Look What It Can Do 

It gives us and others information about who we are 
(Haggard & Williams, 1992). 

I t  c a n  ta k e  t h e  p l a c e  o f  i n a p p r o p r i a t e  o r  
self-stimulatory behavior (Honig, 1990). 

It can reduce physical, social, and psychological 
isolation (Sauerburger, 1993). 

RE C  R E A T I O N  A N D  LE I  S U R E  

Lauren Lieberman, Ph.D. 

Peo ple join rec re ational groups for many rea -
sons—for fun, exer  cise, and meet ing oth ers. They
look for ward to Tues day bowl ing, Sat ur day hikes,
Sunday book dis cus sions. Best of all, when peo ple
take time off from ev ery day re spon si bil i ties, they
re turn to them later, re freshed. In a way, rec re ation
re-CRE ATES us. 

Peo ple who are deaf-blind and have cog ni tive dis -
abil i ties en joy rec re ational ac tiv i ties just as you
and I do. To com bat the iso la tion and lack of in de -
pend ence that of ten re sult from their dis abil i ties,
they NEED them even more than we do. 

A chal lenge ex ists to help those who are deaf-blind
put rec re ation into their lives. Ev ery one—ed u ca -
tors, fam ily, friends—should tout the ben e fits of
rec re ational activities. 

Start with the Individual 

What Is He or She Interested In? 

• What types of rec rea tion has he or she par tici -
pated in pre vi ously? 

• What are this per son’s fa vor ite ac tivi ties? 

• With whom does he or she pre fer to spend lei -
sure time? 

• At what time of day is rec rea tion most en joy -
able for this per son? 

Outdoor Activities 
fishing camping 
hiking canoeing 
kayaking horseback riding 
sledding rowing 

Home Activities 
cooking gardening 
needlepoint knitting 
arts and crafts listening to music 

Table Games 
card games bingo 
dominoes board games (chess,

 checkers, etc.) 

Community Activities 
bowling ice skating 
roller skating dances (folk/social) 
martial arts diving 

Sports 
Special Olympics community leagues 
school sports golf 
baseball softball 
soccer basketball 
volleyball swimming 
hockey rollerblading 
beep baseball goal ball (persons with 

hearing) 

Re mem ber to work with clubs and or ga ni za tions
for those who are deaf to en cour age in di vid u als
who are deaf-blind to par tic i pate in so cial ac tiv i -
ties to re duce iso la tion (Kappen, 1992; Lieberman,
2005). 
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What Activities Are Age Appropriate? 

Age-ap pro pri ate ac tiv i ties are those ac tiv i ties nor -
mally found in the in di vid ual’s cul ture and geo -
graphic lo ca tion that are geared to the in di vid ual’s
chronological age. 

Ob serve other peo ple of the same chro no log i cal 
age to de ter mine what ac tiv i ties are ap pro pri ate.
Some ex am ples of age-ap pro pri ate ac tiv i ties en -
joyed by teen ag ers in our cul ture are bowl ing,
danc ing, swim ming, and play ing video games. Ac -
tiv i ties which are not ap pro pri ate for this age are
duck-duck-goose, rid ing chil dren’s tri cy cles, or in -
ter act ing with pre school toys. Some chil dren who
are deaf-blind may choose an in ap pro pri ate ac tiv -
ity. Our goal is to broaden their ex pe ri ence and
move them on to choices that are appropriate. 

As you re search what is avail able in the commu  -
nity, be sure the ac tiv i ties you sug gest are avail able
for the age of the per son you are helping. 

What Is Safe? 

If the in di vid ual is en gag ing in a new fit ness pro -
gram, the phy si cian should be in formed. If there is
a heart con di tion, a po ten tial for ret i nal de tach -
ment, tubes in the ears, or a shunt, the phy si cian
will then in form the staff or par ents of any cau tions 
that must be taken. But re mem ber, al most any ac -
tiv ity can be adapted for individual needs. 

What Is Available? 

Find out what rec re ational ac tiv i ties are avail able 
at the per son’s home and school (Lieberman, &
Pecorella, 2006). Consult with the follow ing
groups to see what is avail able in the commu nity. 

• YMCAs/YW CAs 

• church leagues/syna gogue leagues 

• com mu nity leagues 

• uni ver sity- or college- affiliated pro grams 

• lo cal deaf clubs 

• lo cal as so cia tions for the blind 

• Ski for Light 

Research the Communication 
Patterns 

It is im por tant to de ter mine each per son’s com mu -
ni ca tion pat terns and needs. For ex am ple, he or she 
may use augmentative com mu ni ca tion de vices 
such as schedule box es and com mu ni ca tion boards  
that use sym bols, pic tures, ob jects, and/or words. 
Since each per son will have de vel oped unique
ways of us ing these, you will ben e fit from all the
in for ma tion you can gather. This can be as easy as
look ing in the files or get ting the in for ma tion from 

pre vi ous teach ers, res i den tial personnel, parents,
siblings, or peers. 

You’ll soon find that each per son is unique. For ex -
am ple, a per son with re sid ual hear ing may only re -
quire that you get his or her at ten tion be fore
speak ing. The per son with us able vi sion may wish
to com mu ni cate us ing signs. If this is the case, you
will need to know which mode of sign ing—Sign -
ing Ex act Eng lish, Pid gin Sign, Amer i can Sign
Lan guage, or Cued Speech—he or she uses. Some
peo ple may re quire tac tile sign ing into the palm of
the hand. For more in for ma tion about var i ous 
modes of commu  ni ca tion that can be used with 
per sons who are deaf-blind, take a look at D.
Sauerburger’s book, listed in the references. 

De pend ing upon the per son’s type of commu  ni ca -
tion it is also im por tant to set up clear com mu ni ca -
tion dur ing the rec re ational ac tiv i ties (Arndt, 
Lieberman, & Pucci, 2004). 

Steps to clear communication 
1. Ex pe ri ence the ac tiv ity your self so you know

what to com mu ni cate. For ex am ple, if you
are teach ing rock climb ing, do ing it first will
give you clear ideas about how to exp[lain 
and di rect the ac tiv ity. 

2. Al low time for ex plo ra tion of the space,
equip ment and bound aries. In clude ter mi -
nol ogy and de scribe the rules. 

3. Use ex perts for in for ma tion such as the con -
sumer them selves ,  an SSP,  par  ent  or  
intervenor. 

4. Make con tin u ous ac tiv i ties dis crete. Short or 
dis crete skills such as ar chery, bowl ing, or
shot put have built in time for feed back, but
ac tiv i ties such as swim ming, bik ing, run -
ning, or ca noe ing do not. For ex am ple, if a
child is learn ing how to ride a bike make sure 
you tell them that in 5 ro ta tions, or ½ way
around the track they can stop for feed back
(Arndt, Lieberman, & Pucci, 2004). 

5. En sure that re cep tive and ex pres sive com -
mu ni ca tion is avail able dur ing the ac tiv ity.
This must be set up and planned ahead of
time. For ex am ple, if a child is swim ming,
how will they com mu ni cate to the in struc tor
or intervenor if they are us ing a kick board? 

Develop a Plan 

Once the above steps have been taken, you can de -
velop a rec re ation plan. This plan should in clude
short- and long-term ob jec tives that have been de -
vel oped, if pos si ble, by a team con sist ing of the in -
di vid ual, the fam ily, and the staff. Re mem ber that
the over all goal is to find an ac tiv ity (or ac tiv i ties)
that will be fun and will pro vide re lax ation. Be
sure to set the stage for suc cess ful rec re ation. For
ideas on rec re ational ac tiv i ties for chil dren in the 
home (see Lieberman & Pecorella, 2006). 
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Maintain Interest 

Establish a Time Period 

Es tab lish a pe riod of time that is ap pro pri ate for
try ing out a new ac tiv ity. At the end of the pe riod,
let each per son eval u ate the plea sure de rived from
the ac tiv ity. He or she can then de cide whether or
not to con tinue. Use of a time pe riod helps pre vent
feel ings of fail ure; it also en sures that enough time
is given to the ac tiv ity to pro vide ad e quate in for -
ma tion for mak ing a good de ci sion. For ex am ple:
17-year-old Rob ert chooses Tae Kwon Do in the 
community club. The par ents sug gest a 6-week ses -
sion to de ter mine if he en joys the ac tiv ity. At the
end of the 6 weeks, Rob ert may choose to con tinue,
or he may end the ses sion and choose an other ac -
tiv ity. 

Select the Proper Time of Day for the Activity 

Try to sched ule the rec re ational ac tiv ity for the
time it is most needed to meet in di vid ual needs.
For ex am ple: Amy is a 14-year-old who is in an ed -
u ca tional set ting. She is faster than her peers at get -
ting dressed in the morn ing. As a re sult, Amy has
20-25 min utes every morn  ing when she has noth -
ing planned, and there are not enough staff to di -
rect her play or an ac tiv ity. She used to en gage in
self-abuse and be came in tensely ag i tated. When
the rec re ation spe cial ist noted that Amy loves to
ride the sta tion ary bike, the bike was made eas ily
ac ces si ble to her. Now, every morn  ing, Amy gets
on the bike and rides for 20-25 min utes. She does
not be come ag i tated, and her self-abu sive be hav ior 
has dis ap peared. 

 

 

Modify the Activity When Necessary 

Most rec re ational ac tiv i ties were de vel oped with
hear ing and sighted peo ple in mind. In many
cases, an ad ap ta tion that is rel a tively mi nor can
make these ac tiv i ties en joy able and safe for those
who are deaf-blind (Lieberman, 2007). For ex am -
ple, the chil dren in Shan non’s Girl Scout troop go
roller skat ing every week. Shan non, like many
young in di vid u als who are deaf-blind, has dif fi -
culty keep ing her bal ance. By us ing a skate aid de -
vice Shan non can safely par tic i pate in roller
skat ing. 

Ask each per son if he or she pre fers the help of a
guide or as sis tance from peers. However, be aware
that some per sons may pre fer ac tiv i ties that
promote per sonal in de pend ence. 

Discover the Best Ways 
to Teach 

The fol low ing teach ing strat e gies will help each in -
di vid ual suc ceed and make the learn ing pro cess
more ef fec tive. 

Orient the Individual to the Playing Area 

Give each per son the op por tu nity to ex plore and
be come fa mil iar with the equip ment in volved,
other per sons in the room, and the phys i cal site.
The absence of re li able vi sual and au di tory in put
makes this a time-con sum ing pro cess, but it is es -
sen tial (McInnes & Treffry, 1993). 

Explain 

Se lect lan guage (oral, sign, or augmentative sys -
tems) ap pro pri ate to the pu pil's func tion ing level
and com mu ni cate the key points of the skill. 

Demonstrate 

This is a prac ti cal teach ing strat egy only for per -
sons with us able vi sion (Lieberman & Cowart,
1996) 

Use Tactile Modeling or Feeling and Imitation 

Al low the stu dent to feel a peer or the in struc tor
ex e cute a skill or move ment that was pre vi ously
dif  f i  cult  to learn us ing the three pre vi  ous
approaches (Lieberman & Cowart, 1996). Tell the
stu dent where and when to feel you or a peer ex e -
cut ing a skill (O’connell, Lieberman, & Petersen,
2006). For le gal pur poses, doc u ment how much as -
sis tance was given, when and where the stu dent
felt you or a peer, and why. Re peat tac tile mod el ing 
as many times as nec es sary to en sure un der stand -
ing. Com bine tac tile mod el ing with other teach ing
meth ods to in crease un der stand ing (Lieberman, 
2005). 

Use Physical Guidance/Hand Over Hand 

As sist the stu dent phys i cally through the move -
ment. Re cord which skills re quire phys i cal as sis -
tance, in clud ing how much and where on the
stu dent’s body as sis tance was needed. If asked, the 
teacher can ex plain when, where, and why the
teacher touched a stu dent (O’connell, Lieberman,
& Petersen, 2006). To avoid star tling the stu dent,
fore warn him or her be fore giv ing phys i cal as sis -
tance. Fade as sis tance to min i mal phys i  cal
prompts as soon as possible. 

Enable Choice Making 

Many peo ple who are deaf-blind go through their
days with some one else mak ing de ci sions for
them. When they get in volved in rec re ational ac -
tiv i ties, they must use choice-mak ing skills. Be gin
with sim ple choices. First, of fer two ac tiv i ties and
al low him or her to choose the or der in which they 
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will be done. Next, give a choice of two or three ac -
tiv i ties and let him or her choose which one to per -
form. As each person in  creases in abil ity to make
choices, re move prompting and al  low more in de -
pend ence in de ci sion mak ing (LaWare, & Wiley,
2003; Lieberman, Modell, & Jack son, 2006). 

Use Additional Strategies 

• Be gin with the amount of as sis tance that will 
en sure de sired per for mance and suc cess. 

• Com bine teach ing tech niques to en sure the in -
di vid ual is learn ing as much as pos si ble. For 
ex am ple, Eddie is 16 and learn ing the game of 
T-ball. He is deaf and has some re sid ual vi -
sion. When stand ing at bat in the game, Eddie 
needs to be re minded of which way to stand 
and when to bat the ball. The in struc tor mod -
els which way to stand, signs “hit the ball,” 
and taps Eddie on the el bow. Eddie then bats 
the ball off the T. In this case, both ex pla na tion 
and phys i cal guid ance tech niques are used. 

•  Be aware of the in di vid ual's re sponses. Try to 
min i mize as sis tance as soon as you feel the in -
di vid ual is learn ing the skill in the ap pro pri -
ate manner. 

• Pro vide im me di ate and ac cu rate feed back so 
that he or she can make nec es sary ad just ments 
be fore the next at tempt (Arndt, Lieberman, & 
Pucci, 2004;  McInnes & Treffry, 1993). 

• Al low each per son to prac tice the skill in an 
en vi ron ment that is as nor mal as pos si ble. 
This will al low the trans fer of skills to oc cur 
much more eas ily. 

• Be pa tient. Prog ress may be slow due to learn -
ing the new skill as well as learn ing new ter -
mi nol ogy to go with it. 

• De crease phys i cal cues to cues that are nat u ral 
or typ i cal to ini ti ate de sired per for mance. For 
ex am ple, in a dance unit, start with phys i cal 
guidance (un less he or she has enough abil ity 
to start with a less in tru sive cue) and work to -
ward a touch cue to ini ti ate de sired move -
ment. 

• Be sure hear ing aids and glasses are on and 
func tion ing (un less, of course, you are in the 
pool). 

• Be sure to se lect lei sure ac tiv i ties that are chro -
no log i cally age ap pro pri ate and also are uti -
l i z e d  b y  t h e  g e n  e r a l  p o p  u  l a  t i o n  
(Hamre-Nietupski, Nietupski, Sandvig, 
Sandvig, & Ayres, 1984). 

• Con sider fea tur ing in di vid u als who are 
deaf-blind who have spe cial rec re ational tal -

ents on lo cal news shows to raise pub lic 
aware ness (Kappen, 1992). 
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National Organizations 

Amer i can As so ci a tion of Adapted Sports Pro grams 

P.O. Box 451047 
At lanta, Geor gia 31145
(404) 294–0070
http://www.adaptedsports.org 

AAASP's mis sion is to en hance the health, in de pend -
ence and fu ture eco nomic self-suf fi ciency of youths
with phys i cal dis abil i ties.  They fa cil i tate a na tional
dis abled sports move ment and as sist com mu ni ties in
cre at ing pro grams for phys i cally dis abled youth to
com pete in team and in di vid ual sports on a lo cal,
regional and national level. 

Best Bud dies In ter na tional 

Global Head quar ters
100 South east Sec ond Street, Suite 2200 
Mi ami, FL 33131 
(305) 374-2233
http://www.bestbuddies.org 

Best Bud dies ® is a non profit or ga ni za tion ded i cated 
to en hanc ing the lives of peo ple with in tel lec tual dis -
abil i ties by pro vid ing op por tu ni ties for one-to-one
friend ships and integrated em ploy ment. 

Camp  Abil i ties 

SUNY  Brockport
350 New Cam pus Dr.
Brockport, NY 14420
(585) 395-5361
http://www.campabilitiesbrockport.org/StaffPage.html 

Camp Abil i ties is a one week de vel op men tal sports
camp for chil dren who are vi su ally im paired, blind,
or deafblind. The camp is set up to pro vide a 1:1 in -
struc tional sit u a tion for each child.  Camps are cur -
rently op er at ing in New York, Iowa, Alaska, Ar i zona, 
and Ver mont. Ef forts are un der way to cre ate new
camps in Co lum bus, OH; Puerto Rico, Wales and  
To ronto. 

Dis abled Sports USA 

451 Hunger ford Drive Suite 100
Rockville, MD 20850 
(301) 217-0960 Phone
http://www.dsusa.org 

Dis abled Sports USA is a non profit or ga ni za tion that
pro vides sports and rec re ation ser vices to chil dren
and adults with phys i cal or mo bil ity re lated dis abil i -
ties. 

In ter na tional Paralympic Com mit tee 

Adenauerallee 212-214, 53113 
Bonn, Ger many,
Tel.: +49-228-2097-200 
http://www.paralympic.org/ 

The IPC is the global gov ern ing body of the
Paralympic Move ment. The IPC or ga nizes the Sum -
mer and Win ter Paralympic Games, and serves as the 
In ter na tional Fed er a tion for nine sports. 

Lit tle League Chal lenger Di vi sion 

Con tact through Lit tle League Re gional Head quar -
ters 
http://www.littleleague.org/learn/about/divisions/ 
challenger.htm 
The Chal lenger Di vi sion was es tab lished in 1989 as a
sep a rate di vi sion of Lit tle League Baseball to en able 
boys and girls with phys i cal and men tal dis abil i ties,
ages 5-18 or the com ple tion of high school, to en joy
the game of base ball.  Teams are set up ac cord ing to
abil i ties, rather than age. 

Na tional Lekotek Cen ter 

2001 N. Clybourn, Chi cago, IL 60614
Phone: 773-528-5766 
Toy Re source  Helpline: 800.366.PLAY
http://www.lekotek.org/ 

Lekotek  uses in ter ac tive play ex pe ri ences, and the
learn ing that re sults, to pro mote the in clu sion of chil -
dren with spe cial needs into fam ily and com mu nity
life. Na tion wide, there are 32 Lekotek sites that of fer 
fam ily play ses sions, toy lend ing li brar ies,
Compuplay fam ily com puter cen ters, and other in no -
va tive com mu nity-spe cific programming. 

DisabilityInfo.gov 

http://www.disabilityinfo.gov/digov-pub lic/pub lic/
DisplayPage.do?parentFolderId=204 

Pro vides links to in for ma tion about rec re ation, sports 
and travel for peo ple with dis abil i ties. It in cludes a
com pre hen sive re source list ing re lated to sports and
dis abil i ties. It also has in for ma tion about spe cific
adapted sports like “Beep Base ball” and “Ac ces si ble
Golf”. 

Spe cial Olym pics 

1133 19th Street, N.W. 
Wash ing ton, DC 20036 
http://www.specialolympics.org 

Spe cial Olym pics is an in ter na tional non profit or ga -
ni za tion ded i cated to em pow er ing in di vid u als with
in tel lec tual dis abil i ties to be come phys i cally fit, pro -
duc tive and re spected mem bers of so ci ety through
sports train ing and com pe ti tion. 
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This publi  ca tion is avail able on the web at 

http://nationaldb.org/NCDBProducts.php (see Top i cal Pub li ca tions). 

This fact sheet is avail able in stan dard print, large
print, grade 2 braille, and on our website. To re -
quest your free copy, or for ad di tional cop ies, con -
tact: 

NCDB 
345 N. Mon mouth Ave 
Mon mouth, OR 97361 
Voice (800) 438- 9376 
TTY: (800) 854- 7013 

E-mail: info@nationaldb.org
http://www.nationaldb.org 

Funded through award #H326T060002 by the U.S. De part ment of Ed u ca -
tion, OSERS, OSEP. The opin ions and pol i cies ex pressed by this pub li ca tion
do not neces  sar ily re flect those of The Teach ing Re search In sti tute, or the U.S. 
De part ment of Education. 

Page 6 Recreation and Leisure 

http://www.nationaldb.org
mailto:info@nationaldb.org
http://nationaldb.org/NCDBProducts.php



