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The National Secondary Transition Technical Assistance Center has identified evidence-based
predictors of post-school success for students with disabilities based on a systematic correlational
literature review (Test et al., 2009). Findings indicated that students with disabilities who
participated in comprehensive and quality youth transition programs in high school were more
likely to be engaged in post-school employment and education (Halpern, Yovanoff, Doren, &
Benz, 1995; Heal & Rusch, 1995). Recently, Rowe et al. (2013) conducted a Delphi study to add
specificity to the existing predictor definitions identified by Test et al. (2009) and operationally
defined the predictors to help local educators understand the components necessary to develop,
implement, and evaluate secondary transition programs based on predictor research.

Transition programs have been operationally defined as programs that “prepare students to move
from secondary settings (e.g., middle school/high school) to adult-life, utilizing comprehensive
transition planning and education that creates individualized opportunities, services, and supports
to help students achieve their post-school goals in education/training, employment, and
independent living” (Rowe et al., 2013, p. 13).

Comprehensive and quality transition programs should include providing the following essential
program characteristics (Rowe et al., 2014):

* Systems level infrastructure (e.g., highly qualified staff and administrators with defined roles
and responsibilities, sufficient budget) to monitor and guide students to obtain post-school
goals.

* Integrated instruction in all areas of independent living (e.g., community living,
transportation, recreation leisure, self-advocacy, goal setting, decision making) for all
students with disabilities.

* Individualized transition focused curriculum and instruction based on students’
postsecondary goals in postsecondary education, employment, and independent living (e.g.,
self-determination, financial planning).

* Instruction and training in natural environments supported by classroom instruction.

* Individualized transition services based on students’ postsecondary goals in postsecondary
education, employment, and independent living (e.g., self-determination and financial
planning).

* Provide opportunities for engagement with peers without disabilities in the school and
community.

* Use interagency collaboration with clearly defined roles and responsibilities to provide
coordinated transition services (e.g., Vocational Rehabilitation, Mental Health) at multiple
levels (i.e., student, school, districts, region, state) to assist students in meeting their
postsecondary goals.

* Monitor and assess students’ progress in the domains of academics, daily living, personal and
social, and occupational.



* Use multiple strength-based assessments across multiple domains at different points in time
to assist student and IEP teams in post-school planning.

* Provide training and resources to families to involve them in transition planning and connect
them to adult agencies and support and information networks.

* Conduct program evaluation to assess effectiveness of transition program

Application to Teachers

* Evaluate transition programs to ensure essential program characteristics are included.

* Ensure students have access to a array transition services, including those provided by adult
services.

* Ensure students have access to transition supports, such as counseling and parent education.

*  Work with families to ensure they have knowledge of transition services and supports
available to them and ensure transition programming matches with their family needs.

* Ensure that instruction and transition services relate to student post-school goals (Mazzotti,
Test, & Mustian, 2014)

Application to Administrators

* Identify transition programs that may be a good match with your school. NSTTAC has
compiled a list of comprehensive transition programs, which can be accessed here:
http://www.nsttac.org/content/comprehensive-transition-programs

* Identify components of transition programs your school is currently implementing that may
need improvement by using the predictor implementation self-assessment, which can be
accessed here:
http://www.nsttac.org/sites/default/files/assets/pdf/pdf/ebps/Predictor Implementation Table
.pdf

* Develop effective interagency collaboration through the development of interagency
agreements and state transition teams.

Application to Families

* Ask your IEP team what transition programs are available for your son or daughter.

*  Work with the IEP team to ensure transition programming is individualized to what you and
your son or daughter needs and will benefit from.

Where to Go for Additional Information

Websites

* National Secondary Transition Technical Assistance Center (2009). Predictors of Post-
School Success. http://www .nsttac.org/content/predictor-resources

*  Oregon Youth Transition Program. http://www.ytporegon.org/
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